3041 KINGSBRIDGE AVENUE
BRONX, NY 10463
TEL. 718 549 1525
information@spuytenduyvilpreschool.org

FAX 718 884 0667

UPCOMING EVENTS:
UPK 2N Back-to-school Nite ……………………………………..

Mnday Sept 18 6:15-7:15

UPK 2S Back-to-school Nite ……………………………………..

Tuesday, Sept. 19 6:15-7:15

Rosh Hashonah (Jewish New Year) NO SCHOOL ……………

Thurs, Fri Sept. 21, 22

UPK Annex Back-to-school Nite …………………………………

Tuesday, Sept. 26 6 pm

SDP Board of Directors meeting ………………………………….

Tuesday, Sept. 26 6:30

Nursery Back-to-school Nite ……………………………………..

Wed, Sept. 27

Music class begins ………………………………………………..

Thursday, Sept. 28

Columbus Day NO SCHOOL ………………………………….

Monday, Oct. 9

Chess@3 begins …………………………………………………...

Tuesday, Oct. 3

Fall Festival ……………………………………………………….

Saturday, Oct. 21, 11am- 3 pm

6:15-7:15

Sept. 18, 2017
Dear Families,
I don’t know what is more amazing to me- that I am now starting my 10th year at
th
Spuyten Duyvil or that the school has begun its
year! Way back in 1928 a group
of mothers started a play group in Mrs. Gandjost’s back yard up in Riverdale, and the
rest is history. And what a proud history it has been. Through moves throughout the
NW Bronx, through WW II, through ups and downs in enrollment and funding, through
transition from parent-run to fully licensed early childhood center, from private to
contracting with Dept of Ed for UPK, the mission has remain constant- to honor the
ingenuity of a young child’s mom in the context of their family and community, to
follow the child’s lead in exploration and inquiry, to let developmental growth sow the
seeds for academic and intellectual pursuits, and always keep the social-emotional
priorities clear. Everyone connected with Spuyten Duyvil over the years is proud of
their affiliation and as current standard bearers we are honored to continue their work.

90

BOARD OF DIRECTORS:
SDP is a non-profit corporation overseen by a parent and community filled Board of
Directors. All interested parties are welcome to sit in on meetings (about 4 a year, first
one on Sept. 26); new members always welcome. The continued health of the school depends on vibrant Board
participation- no prior experience or skill set required, just an interest in keeping us going another century or so!
NEW STAFF:
Last year saw some unforeseen changes in our UPK organization. Mid-year we
found out that we had to lower the numbers in our 2 UPK classes from 20 to 17and so the UPK Annex was born. Out was our new meeting space and in was Alda
and Vlora’s little class. The whole experience was so positive for the children in
that class and the rest of the school that we decided to continue the group. Due to
continued high demand we expanded the Nursery from 12 children in a session to
15, meaning a third teacher was also added. We have a large number of early dropoff children also so some original thinking was needed to ensure adequate
supervision throughout the day. SO…………
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New faces:

Martha Castillo joins Zoe and Maria in the Nursery.
Melissa Andujar is full time 11-6 with
Extended Day children; Yasmin will
continue part time working around her
college schedule.
Candy Ortiz will assist early
morning and Thursdays to cover for Yasmin.
In addition you will see a variety of other young people supporting
our kids as field work students. On Wednesdays we have 2 volunteers
from St. Jean Baptiste HS and on alternate weeks a student from
Wildcat Academy Charter School. All are high school seniors.
Last, on we are glad to welcome Yesenia Calixto as this year’s social
work intern. Yesenia is here on Tues and Thurs and will slowly be
introducing herself to you. She will soon be planning parent
workshops as well.
SPECIALS: All children in all classes get these enrichment programs as part of
their regular day.
Chess@3 – We have been working with this interactive program 6 years; every
year is a new delight. Half a class for ½ hour in the Studio. A class teacher
accompanies the group while the other teacher(s) has a chance to meet with a
smaller group back in their room. We will switch to Wednesdays mid-year to allow
for part-time Nursery kids to get a chance also.
Garden Work- teacher Nancy Ortiz-Surun Fridays- UPKers started last
Friday already.
Nancy takes small groups of children throughout the day. Parent volunteers are
always welcome to join in. This will also help parents learn what can be done to
keep up our yards on their own.
Music Class – teacher Janet Winston Thursdays.
Whole class sessions – held in the Studio
SCHOLASTIC READING CLUB:
We participate in this monthly book order program. I will not be sending a complete set of paper orders home anymore,
but there will be packets available by the month downstairs, and a note on the back door when the new set is out. You can
always check Scholastic website and put in an order. I post a deadline just to remind families this resource is available, but
an order can be placed anytime.

Go to:
www.scholastic.com/parentordering
Our activation code: LH6ZW
The school receives 1 bonus point for every dollar you spend which we
use to get more specialty books and other classroom goodies.



OTHER WAYS TO SUPPORT:
 Smile.Amazon.com – a simple connect you can make
with the school that takes advantage of purchases you are already making.
Same products as the regular Amazon site, but the company donates .05%
of all sales back to the school, and we all know how those Amazon sales can add up!
We also have school swag for sale- water bottles, t-shirts, hoodies and grocery bags. Samples are
hanging in the cubby room. Just ask one of us.

NEED TO GET IN TOUCH??
Even at 90 Spuyten Duyvil can be dragged into the digital age, but just a little! Each class now has its own email so you
can contact your teachers directly. But please be aware, teachers will not discuss policy or individual child progress this
way. Those conversations happen either through me or in person (or both!)
The email is to check on business, attendance, routines, etc. Teachers will also not check it during the school day so same
day changes should still go through the office. I do check our school email regularly- that is a more reliable way to reach
me rather than leaving a phone message.
Grazia & Dayana
gaupksclass@hotmail.com
Margaret & Barbara
MB.sdp@gmail.com
Alda & Vlora
avupkannex@hotmail.com
Nursery
nursery.sdp@gmail.com
Director
director@spuytenduyvilpreschool.org
Our School Directory will be out in a few days so all families can find each other for playdates.
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ARTICLE FOR THE MONTH:
Every month I will add an article either from current educational news or to
explain our philosophy or some parenting resources.
Sincerely,

Is Pre-K Broken?
By Lisa Miller
*This article appears in the November 2, 2015 issue of New York Magazine.

The best government-pre-K classrooms don’t resemble remedial
education designed to bring impoverished 3-year-olds up to
speed; they look like the progressive places most rich Americans
have been sending their kids to for
generations.
Photo: Julie
Blackmon
It’s easy to see why “universal pre-K” has become the calling card of so many Democratic politicians. Because,
really, who can quibble? Universal pre-K, or preschool, as Hillary Clinton prefers to call it, helps families in
two important ways. It puts 3- and 4-year-old children in a happy, safe place for most of the day, where they are
exposed to letters and numbers and are forced to share, and it allows parents to go to work. Lately, it’s been
seen as an achievement steroid, a school-performance boost especially powerful for those otherwise in need but
an aid, truly, to everyone. It’s so much a win-win — so incontrovertibly good for kids, for parents, for the
economy — that a buy-in from liberal constituents can be taken for granted; even purse-string conservatives
offer only muted opposition. The craze for pre-K is also a sign of the political-educational times: Obama-era
Democrats like to position preschool not as a compassionate cause (so 20th century) but as a data-driven
“investment” in a techno-egalitarian, achievement-oriented future. Bill de Blasio made universal pre-K the
centerpiece of his mayoral campaign, his rationale best articulated by his wife, Chirlane McCray. “Parents will
rest a little easier knowing their kids will start out on the right path,” she intoned silkily in an early publicservice announcement. “Let’s invest in their future — and ours.”
So it came as a shock last week when a report from Vanderbilt University — large, longitudinal, funded by the
U.S. Department of Education (a proponent of universal pre-K) — showed that scaled-up, state-supported pre-K
doesn’t work. Worse: It showed that kids in Tennessee who attended public pre-K fared less well, on academic
and behavior scales, than their peers, most of whom stayed at home and presumably watched TV. One of the
researchers, Mark Lipsey, said the results left him “stunned.”
But do the findings really mean what they appear to mean? Like many states, Tennessee has aggressively and
enthusiastically ramped up its public pre-K offerings over the past decade and now serves 18,000 mostly at-risk
children in 935 classrooms. (In this way, the program echoes a national effort to close achievement gaps
between rich and poor, present from the very start of school, with what are essentially remedial curricula
directed at getting poor children up to speed.) The Vanderbilt researchers selected about a thousand 3- and 4year-olds from poor households — 700 were about to enter a public pre-K program and 300 weren’t. Then they
gave all the kids, over four years, a regular series of achievement and behavioral tests and interrogated their
teachers about performance. And what they found was indeed astonishing. For while the pre-K kids entered
kindergarten better prepared for school in every sense than their stay-at-home peers, that advantage dissipated
entirely by the end of the kindergarten year.
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The big problem was not that the pre-K kids had gotten too early a start. It was that by the end of first grade,
they lost their enthusiasm for school and felt more negatively about it than their classmates, and by the end of
second grade, they were falling behind, academically. In an educational age of “readiness” and “achievement,”
could school get so rigorous that it would undermine its own effectiveness? That is the semi-existential question
posed by the study, since here, it seemed, pre-K was not only nota sound investment but also an impecunious
one. On the local level, Republican opponents immediately began demanding to pull the plug. But even
wonkish liberals found cause for doubt. “This study,” tweeted Ezra Klein of Vox, “is definitely making me
rethink the value of universal pre-K.”
But the Vanderbilt study, like most social-science reports, is just one pixel in an immense landscape of findings
going back decades — some of which have already shown that public pre-K is far from the panacea politicians
promise it to be. “There’s a well-known ‘fade out’ effect,” says Robert Halpern, a professor at the Erikson
Institute in Chicago. “In general, the literature for state-funded pre-K finds that the programs have moderately
positive effects of various kinds. And then they disappear sometime in the early grades.” The Head Start Impact
Study, published in 2010, followed 5,000 kids from preschool age through grade one. And researchers found
that while Head Start kids were better prepared to enter kindergarten than their stay-at-home peers, the
academic differences between the two groups essentially evaporated by the end of first grade. It also found that
by the time they were 6, the kids who entered Head Start at 4 were shier, more socially reticent, and more
troubled in their dealings with teachers and classmates, according to their teachers. (Perhaps they, too, had
learned to hate school.)
These are all good studies, and they raise important questions. But none of them is an indictment of preschool,
exactly, so much as an indictment of particular approaches to it. How do we know that? Two landmark studies,
first published in 1993 and 2008, demonstrate definitively that, if done right, state-sponsored pre-K can have
profound, lasting, and positive effects — on individuals and on a community. The first, known as the Perry
Preschool project, followed 123 at-risk African-American children in Ypsilanti, Michigan, from the age of 3 or
4 (in the early 1960s) until they turned 40. Half went to the Perry Preschool, an enriched program that
emphasized hands-on participatory learning. And half didn’t go to preschool at all. By 40, the people who
attended the Perry Preschool were far more likely than the control group to have graduated from high school; to
be earning decent incomes; to have an IQ of more than 90. Collectively, they had spent far less time in jail. In
return-on-investment terms, the preschool kids paid back $12.90 for every taxpayer dollar spent. A similar
program, called the Abecedarian Project, randomly selected about a hundred at-risk newborn babies and
supported half of them, up until the age of 5, with preschool, as well as with home visits that included reading
time and educational games. By 21, those in the preschool group scored better on intelligence and achievement
tests and were likelier to have gone to college. They were also less likely to be teen parents or suffer from
depression.
So preschool can be successful. The question is what distinguishes those that are from those that aren’t. And,
questions of scalability aside (and these are not small questions), the short answer is that the good programs
look a lot less like the rote-learning, test-focused elementary schools those kids are being “prepared” for and a
lot more like the naïve sandbox ideal of preschool as a place to encourage a certain kind of structured,
imaginative play. To be even more pointed: The best government-pre-K classrooms don’t resemble remedial
education designed to bring impoverished 3-year-olds up to speed; they look like the progressive places most
rich Americans have been sending their kids to for generations.
A friend of mine once called social science “banging your way through an open door,” and such is the case
here. For the only conclusion to draw from all this research is that you can’t simply send kids to school, any
school, and expect them to thrive. If a 3-year-old goes to a public pre-K that’s really just a kindergarten prep,
housed in a building where everyone is freaked out about achievement gaps and performance measures, it may
just be it’s too much to hope that the youngest children will remain immune to that stress.
Mark Lipsey speculated that the reason so many of the pre-K kids lost enthusiasm for school was that they
ended up doing and learning the same things for three years in a row. His colleague Dale Farran toured the
state’s classrooms, and in too many cases, she told me, 4-year-olds were expected to sit still and listen as a
group, to follow instructions from a single teacher. They were not — as was the case in the Perry Preschool and
the Abecedarian school — wandering around building towers and knocking them down, exploring their world
and asking questions of teachers who had the time and the bandwidth to answer them and lead them deeper into
inquiry. “When I would go into these classrooms,” Farran told me, “I would ask myself: Would I put my
grandson in here? Because if I wouldn’t, then they aren’t good classrooms for anybody.” It’s not zipping up
their coats and sending them to school that makes kids successful. It’s what they learn when they get there.

** What we hope you see here at Spuyten Duyvil! **

